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ABSTRACT
The study of language variation has brought linguists

closer to some of the problems which concern our schools, namely, the
teaching of reading, writing, and speaking. Through variability
studies, answers can be found to questions about how to delimit
styles, how to effect acceptability in school writing and talking,
how to appreciate the dynamics of variation in the language of
others, how to sequence language materials, how people set themselves
off from each other through language, or how subtle variation between
spoken and written language forms can cause problems in composition
and reading. Information about language variation may be used to help
rethink the education of teachers, the development of instructional
materials and techniques, and the building of educational programs of
various sorts. Linguists must try to gain influence within the field
of education if they want to participate in effective educational
planning. Three plans are suggested by which linguists can work for
change from within the existing education system; (1) infiltration,
(2) the jealousy motif, and (3) management control. The study of
variation will also help to broaden the training programs of
linguistics students, thereby providing them with more versatility as
they approach the job market. (Author/PM)
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in isolation from the lower socio-economic bracketed patient. He urged medical
training of a sort that Starts with the culture and language of a patient where he
is, not where the physician is. lie urged that the medical profession abandon its
elitist, witch-doctor status if it is serious about its lofty aims of doing good for
people who are unlike themselves.

The re-discovery that there is a larger world out there somewhere has
been highlighted in recent federal government, management problems, Warren
Bemis has observed that most of the younger Watergate witnesses look and act
alike because they are really spiritual or ghostly doublesdopplegangers--of
their bosses. But the doppleganger effect is by no means limited to the federal
government. Almost any bureaucracy produces it--corporations, universities,
hospitals, even academic fields, where leaders tend to select key assistants,
students or colleagues who resemble them for they feel that the verification,
analysis and decision-making of kindred spirits will do a better job of furthering
their own causes.

The major danger of such a practice is that the leader becomes over-
protected as he receives complete loyalty and he develops the vulnerability that
comes from such dependence. The ultimate implication of the doppleganger ef-
fect in the federal government has become widely known and it might serve as
an important beacon to those of in academia. It wa.!.; John Mitchell who unasha-

me lly testified that all of his effort and concern was on re-electing Mr. Nixon
to the neglect, in fact, of ethics, human dignity and, apparently, the law. Aca-
demic narcissism is certainly a parallel to Mr. Mitchell's loyal singleminded-
ness, The President's practice of surrounding himself with people like Mr.
Mitchell and other doppiegangers most certainly must be questioned. Those of

us concerned with language variation have already taken an important step away
from such narcissism, for our origins are from a diverse set of fields, our
concerns are by definition dynamic and pluralistic, our methodologies partake
of the best aspects of several different fields of study, our unit of measure is
the ,gradatum rather than an oversimplified polarity-set and our attitude is at
least pointed in the direction of reasonable practicality. No accusation of the

duppleganger effect can he made of a field which was born in such diversity
(P rin sttc theory, ethnography of communication, creolization and dialectolop,y,



-4 -Shuy

to name a few) and which continues to bring together people from such broad in-
r.erests. Controversies over methodology continue to rage, clearly indicating
a healthy state of non-orthodoxy. The framework or static linguistics is clearly
being affected by this recent flurry of interest on variation, realistic context
and the re-examination of our assumptions and this is clearly one of the things
that variation is good for. Linguistic theory, itself, will be one beneficiary.

Another area to benefit from a focus on variation is that of education,

Historically speaking, it is reasonably safe to observe that linguistics has had,
at best, only a minor influence on native language education in the United States,

To be sure, teaching materials for beginning readers now are beginning to
recognize that reading is a language processing operation and texts are begin-
nng to be written in language which approximates more natural speech. Some
language arts programs are even beginning to stress linguistic pluralism and
place proper value on language variation, but much, if not most, of the focus of
the linguist in American education in the past has been negative. That is, he
has chosen to address himself to what is wrong with the system as it is rather
than to enmesh himself in the question of what constructive contribution he can
make to the field, The structural linguists' attack on traditional grammar in
the forties and fifties was largely a description of what was wrong with the way
traditional teachers were teaching about language. The stance was one of laugh-
ing at the atrocities of the stereotyped, old-fashioned, prescriptive school
teacher and, however clear and accurate such criticisms were, they most cer-
tainly could not be considered tactful.

Teachers concerned with the preservation of traditional values also
saw in structural linguistics a threat to the status quo. The linguists wez'e loud

in their rehtoric but were generally unable to compliment their criticisms with
a positive program of replacement. This situation is not unparalleled in the field
of educational change. The apparent excessive claims of behavioral psycholo-
gists, for example, have been under constant and often convincing attack by
advocates of a cognitive approach but the cognitivists have yet to provide a con-
'. p ro g ra m m at i c alternative to all of the idols which they are attempting

to destroy. This is not to say that they are Wrong in their criticisms--only
t'llt the process seems to call for attack and criticism before the development
r)f a viable ItIft tested alternative.
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The advent of generative grammar in no way improved the interrela-
tionship of linguistics and educational concerns, Almost before the structural-
ists had rallied themselves together to produce an alternative strategy for the
application of linguistics to school problems, the revolution from within lin-
k1,,Itisties began to discredit any potential application. To make matters even
more difficult, generative theory changed (and continues to change) very rapidly
during the sixties and seventies making a shambles of any effort to relate it to
the classroom. This is not to say that nothing from structural or generative
grammar has proven useful to the classroom. On the contrary, a great deal
has been learned about how language seems to work and about the undertakings

and attitudes concerning language which a teacher might develop. In addition

to factors such as those mentioned earlier, however, linguistics tended to fo-
ous its potential usefulness on language universals, deep and surface structure
relationships and rules which generally characterized the innateness of native
language. No one can doubt the usefulness of such study to linguists, psycho-
logists, sociologists, anthropologists and philosophers, but one might seriously
question the usefulness of such information to elementary and secondary school
children. To put it another way, one might seriously ask what good it will do a
child to learn how to talk about what he has already learned how to do. On the

other hand, the general problems addressed by the teacher are concerned with
helping children learn to write, read and speak better, The teacher might
seriously question how information which explains extant competence might
contribute answers to these problems. Naturally, a teacher might be expected
to know these things, for it is her responsibility to know many things related to
how a child has acquired his language, how language problems can be accurately
diagnosed as well as the theoretical underpinnings of language production, but
there is little reason to expect children to improve their writing, reading or
speaking by studying how it is they know what they already know. It may contri-
betc to their general knowledge of the universe but it is unlikely to have the

immediate impact expected of the schoolroom.

With the relatively recent developrn.;nts in the study of language varia-

Lion we have come a bit closer to the sorts of problems which also conce 'n the
schools. This focus on variability makes a better match. with the setting in
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a child can be found than its recent predecessor? did. Most children in the U. S.
are surrounqed by people who speak with variation which stems from differences
in social status, geography, sex, age and style. They ore faced with conflicting
pressures to conform to the norms of their peers, their parents, their school and
their region, Often they are placed in conflict with a value system which con-
trasts to that of the school. In addition, some children are in conflict with the
language and culture of textbooks and instructional strategies and the mismatch
between their lifestyles and those of the educational process is too great for
them to overcome. They may be placed in further conflict by developments of
minority awareness which may militate against school of majority norms in a
way in which they may become politically involved to their own disadvantage.

Research on variation which has been done recently in urban language
in the U. S. (Labov 1966, 1968; Shuy, Wolfram and Riley 1967; Wolfram 1969,
1971; Faso ld 1972), in language attitudes (Frender and Lambert 1972; Fishman
1971; Williams 1970, 1971; Tucker 1971; Shuy and Faso ld 1973), in language
planning (flasGupta 1970; Rubin and Jernudd 1972; Rubin and Shuy 1973),

in the ethnography of speaking (Abrahams 1970; Bauman and Sherzer, in press)
and in pidginization and creolization (H,, tees 1971) are the types of research
which bear more closely on the problems faced by the schools. One reason why
such studies bear directly is that they all deal with concrete rather than abstract
language situations, and that they face Fquarely the fact of variability and deal.
with it as a kind of systematic and predictable continuum,

The application of such research appears to be, once again, promising
evidence of the applicability of linguistic 3 to educational problems. An enthu-
siasm and optimism much like that of the early days, of structural and generative
grammar is once again upon us and now is the time to prepare for a strategy of
planned application. We must avoid the overenthuslasm of the friends of linguis-
ties who sometimes promise more than we can offer. We must avoid the temp-
tation to be nasty or arrogant as we face the linguistic igcL)ran,-:c of the education
system and we must be careful to build a complete strategy rather than a partial.

The study of language variability gets to the hint of many problems in-
olving writing, reading, and talking. It is in this 1.ariability that an-
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:ewers can be found to perplexing questions about how to delimit styles, exactly

how to effect acceptability in school writing and talking, how to appreciate the
dynamics of variation in the language of others, how to sequence language ma-

terials, how people set themselves off from each other through language, or
how subtle variation between spoken and written language forms can cause prob-
lems in composition or reading. Native language teaching must deal with these
and similar issues, but has generally lacked the tools to do so.

Information about language variation may be used to help re-think the
education of teachers, the development of instructional materials and techniques
and the Zi iilding of educational programs of various sorts. If linguists really
have things to say about pedagogy, and if they can overcome the bad feelings
caused by arrogance and over-promise of linguists in the past, they must do
it by starting with the teacher's and children's problems, not with a stance of
aloofness. Furthermore, they must plan to approach the problems of the class-
room in many different ways and at many different levels at the same time.

One might hypothesize, for example, that what linguists should do is
to pressure teacher training institutions to re-think their curriculum, placing
language center at the center rather than as the peripheral stepchild. As fine
33 this might sound, reality will soon make very clear that it is very difficult
for education departments at universities to change even if they know they must.

There are predictable reasons why it is difficult to work for change
within the educe Lion system. Teacher training institutions, like other institu-
tions, tend to defend against change. Drastic changes yin teacher preparation
(such as putting language at the core of the education of elementary teachers) sug-
gest drastic staffing problems. How do we incorporate language training (general
linguistics, language acquisition and language variation should provide the bare
minimum) without overburdening the training staff and 7'00 rde ring certification
requirements? And how do we deal with the buck -- passing that ultimately stops

with the teacher, who gets blamed for all the failures in her training and her
bureaucracy simply because there is no one else to blame the-failure on except
the children? What do we do about the compensatory education advocates who
claim that if children do not learn it is because the Rve not gotten up to the
sot-al and cognitive level of the school? Despite decri(1,-?.s of saying that we
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start with children where they are, the child is ususlie- blamed for his own fail-
ere. Chaneng from within may bo great deal move Wee'ieult than even the most
opt mistie onseerver might seggest. The system may tic::: admit that it is in
trouble. To change it will involve subtlety far beyond arything linguists have

suggested to date.
If the preceding analysis is accurate, the tactie for establishing a tem-

pe.k. for innoeation must be carefully and solidly bui7.t. Lileguists who are con-
cerned about education must go to education rather then expect education to
come to them. But not only must they go to educaV.on, thee; must also become
accepted by education. This observation is not a popular one among those lin-
guists who hold education in particular scorn. To be sure, education has dis-
played many weaknesses and produced many failures. But the simple truth of
the matter is that the field of education also has its value systems, its estab-
lishment and its pecking order. An outsider may be treated with dignity, even
heeded, but the ultimate success of his suggestion will depend on political fac-
tors in education, just as it does in any other field of study.

One obvious strategy for establishing an entry for specialists in lan-
guage variation in education is for such linguists to become accepted by the
educationists as functioning members of their establishment. A linguist on a
commission which deals with requirements for teacher certification is in a.
strategic position to suggest that language courses become central to the train-
ing of reading and language arts teachers. A linguist on the evaluation of early
childhood education programs being developed by educational laboratories and
research and development centers is in a strategic posif;ion to effect changes in
the staffing and focus of such projects. A linguist in the administration of a
city school system is in a strategic position for implementing changes suggested
by his field in the humanizing of native language instreetion. Not all linguists,
of course, will be able or willing to accept such roles, even as a supplementary
aspect of their primary activities it linguistics. Bet- if linguisties is to gain in-
fluence within the field of education, it-is likely that some linguists. will need to

be so motivated. Such a strategy will involve the 'r going to education with their
ideas, presenting these ideas from the viewpoint of edue-Won rather than linguis-
ti;:s, eypeessing these Ides in terms and concepts whit n will. be likely to be
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understood and valued, developing a tolerance for the ralvete of educators about
linguistics, and admitting their own Tlak,ete about eertstin understandings and
skills held by educators.

In order to engage in effective educational plansing it neces
for linguists to effect a rather major attitude shift in themselves, It has

been popular, especially in the past decade, for linguists to delimit that which
and only that which they, as linguists, are qualified to say. Perhaps this has
come about as a healthy reaction against the overpromise of linguists in the
forties and fifties. Perhaps it developed as a by-psod..zot of the attempt by
linguistics to establish its own identity and territo7, Linguistics as it was
known in the fifties was very difficult to describe for it seemed to partake of
many other fields and had little identity of its own. With the development of a
more sophisticated theory came a natural abstractness which placed a gulf be-
tween linguistics and other fields as well as between practical concerns within
linguistics. )reanwhile, there are always those who either, with naive altruism
or with a more cynical opportunism, try to capitalize on the prestige of a field
before its theory is well-enough developed or merely in an effort to make use of
the current fads.

Regardless of its origins, however, this tendency of linguists to disquali-
fy themselves from having anything to say about the educational relationships of
linguistics has tended to widen the gulf that exists between the schools and linguis-
tic knowledge. One predictable outcome of such a gulf is that the university
course usually called introduction to linguistics is almost always set up for lin-
guistics majors only. Those who major in sociology, psychology or education
must approach the field just as linguists do in order to get anything out of it. In

this, linguistics departments can be accused of a kind of compensatory educa-
tion model in which the learner (in this case, the edwIa:;or) is told that he must
adjust to linguistics rather than causing Linguistics to adjust to him. Many lin-
guists have argued that educators freq7:tently overlos. one or the basic tenets of
educationstarting with the learner where he is. On the other hand, it appears
that linguistics is often quite guilty of the same sort. praetice. Likewise, lin-
guists accuse some educators of dealing with children t'eom different (often mi-
rssrity) cultures as deficie7A rather than different. Yet a linguistics which per-
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(elves the objectives and methods of educators as deficient rather than dif-
ferent from the objectives and methods of linguistiz.s is surely deserving of
the same sort of condemnation. The application here i.s that if linguists are

concerned about relating their field to other disciplines such as edu-
c.eltion, they must set aside old biases against non-linguists and accept the
Vulnerabilities and insecurities involved in operating out of their own depth.
ii'or too long linguists have assumed the role of isolative egotism, sitting in

judgn,,nt of other fields but not venturing out to them with what lin-
guistics has to offer.

It has been argued that the study of language variation in real social
contexts stands a better chance of being useful to education than any other focus
in linguistics. It has also been noted that major handicaps to any progress in
this area have come from the linguists' own attitude toward education, from
skepticism stemming from past atrocities and over-promise of linguists and
from educational entropy. An illustration of this entropy may be seen in the
current situation involving standardized tests in reading. A great deal of pres-
sure has been placed on test manufacturers to change their tests to conform to
more modern findings. Certain publishers respond with mild interest but ex-
plain that their tests still sell very well and that they do not intend to stop
producing a good seller. The only strategy to get these tests changed is to
lobby for boycotting the test--an economic solution to an economic problem.
The educational planning involved in such an issue is that which addresses itself
to consciousness raising, organizing and communica'Aon of the problem to the
appropriate opinion leaders. Similarly, vested interests in education depart-
ments will continue to hamper change there. If it is true that innovation comes
either from the realization that one is in trouble or from the jealousy of neigh-
boring products, the strategy for change becomes clear. Either we convince

the educators that they are in trouble or we build on their tendency toward jea-
lousy of their neighbors.

Both strategies tend to plan from within the system. An alternative
approach would be to devise a teacher preparation program totally outside the
conventional education department framework. Ore such program which stresses
language variation is currently being developed at The University of California
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at San Diego, under the direction of Hugh Mellen. The program is currently in
rery beginning stages and it is still too early to evaluate either its success

or its potential for impact. In essence, a select group of future teachers is
being trained for certification in the cont?nt areas most relevant to elementary
teaching in the U. S. (mathematics, social studies, language arts, and science),
while the more traditional education courses are brought in as supplementary
services. The base is in the content areas, two of which, language and social
studies, are heavily sociolinguistic in orientation. Such a program bears
careful watching for, if it is successful, it may signal an efficient method of
overcoming the educational lock-step in teacher preparation which is caused
by the self-perpetuation of vested interests.

Perhaps the more difficult task is one which tries to work for change
from within the existing education system. There are predictable reasons why
it is difficult to work for change within the education system. In the United

States teacher training institutions are just that--institutionalized entities.
Drastic changes in teacher preparation (such as putting language, at the core of
the education of elementary education majors rather than a': the periphery) sug-
gest drastic staffing problems.

On the assumption that teacher preparation institutions either do not
realize that there is a problem or that their commitment to the status quo is
too great to permit changes which would allow easy access to training in socio-
linguistics, at least three plans are available for working within the system:
infiltration, the jealousy motif and management control,

(a) Infiltration. This plan puts the major pressure on the linguist. He

must utilize his training and manage to fit into an already existing educational
system (in this case, a teacher training institution) by adjusting his concerns to
the expectations and needs of the department in which he works. This means
that a person trained in linguistics may also need to teach courses in education-
al methods, philosophy and research for which to this point he has been only
marginally prepared. The major problem is in being hired in the first place.
A second problem is in deferring his gratification or ri waiting for change to

come about slowly. In this, linguists as a whole have had little experience, at
least until the recent job market doll'oe. In man:: thiartments, such as Eng-
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literature, well trained specialists may have to tcaeh general introductory
eoursos for several years until their departmental seniorit, allows them the
privilaye of teaching the area of their specialt7. This teas not been generally
t rue of hng-Aists until rathee reeently, largel-y beeause the Eeld was expanding
as a field and now graduates found little diffieulty teaching their specialty al-
most as soon as they were hired. Today we have a d'iferent. situation. Like

the literature specialists who are forced to teach freshman composition (for .

which they were poorly prepared, if prepared at all), linguists are forced to
leach in fields only marginally relevant to their training. My point here, how-
ever, is training in language variation is closer to educational concerns than
apprenticeship early-teaching areas usually are for specialists in other fields.
To be sure, the training of linguists might well gear itself to this eventuality.

In terms of long range planning, however, the strategy of infiltration
will be a slow and arduous one, Its success will probably depend on how
seriously the task is taken by the linguist, how well he can survive in an "alien"
climate, how well he is accepted by his colleagues and how well he does his
job.

(b) The Jealousy Motif. One of the major motivations for educational
innovation is one in which a system changes primarily because another system
which has status has already implemented that change. Innovation in suburban
schools systems in the U. S. frequently follow this model. If the schools of
Winnetka, Minois, Shaker Heights, Ohio or Montgomery County, Maryland
innovate in a certain manner, it can be eypected that other school systems
will be sure to follow. In an effort to test the jealousy motif as a model for
educational planning involving sociolinguistic concerns., various sociolinguists
at Georgetown University have been working with in-service education in the
Norfolk, Virginia public schools. In parctice, the project was to assist in the
desegregation effort of that secool system by NKr/Wing teachers, especially
white teachers who had not previously encountered black children, with know
ledge of the communication system of minority chair:1r% Less obviously, it
was an attempt to build posiThre attitudes on the part of teachers toward chil-
dren whose language and culture were breign to thorn. For the purposes of
eds,lat:onal planning, however, 1 jee', sewed as an c .r*rirnent in testing
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(c) Management Cor.tr,7... A third t:y-pe, pla:ering for educational change.
in sociolinguistics is one which observes the imp. r f the well-known prin-
ciple of innovation which rer_ev-c..i,zed that f.-er se:e.eassfel ::renovation, the innovator

must be protected by those in authorny o:;er him. T1.P ter_:-;ess of educational .

innovation may begin at any place in the s'y-,,Aern, he people in control
undel:stand it and at least tolerate the inr.r..e;:ati-n "elkely to survive. An
example of past error, now reetEed, -in this ma' ;':ee ince; be found in much of
the U. S. Office; of Education s-.:ppert of Title Kt. s-;n-rtne::' -..-erkshops to upgrade

the knowledge and skills of teac'ne::s. Many of r'KZ.hops were crash

courses in linguistics for tea.-;hors who had Leer beore the newer find-
ings were made available. Ty;_elcally, (Ere selected only those
teachers who were the br:;.gh.test, youngest, nwst .;:nd daring. In short,
they usually selected innovators absorbed tl.n rt4.',::etyr;::*.en, returned to their

schools and were considered evr1,,y .3'.;i:P;np-t at implementing

what they had just learned. They were no :In their innovation

and often became discouraged, if net erni-i':-:e.red. i:lanrl.ng might

have yielded better results. 1:1-et, ;is eve eye,re .rred wAheducational
administrators knows, this:ls gree'e Ae:.1.1k. For ore
thing, they are pressured y gr-e.Es et' man. whom are poli-
tieel in tho'lr concerns fur ed.e.ea',...ce.e a-A are k a with which

linguists ti re thoroughly farn1.7.a.t.

To this point we have addresseJ fot-.' reaching teachers

and plans for changing both pre-set and :*;) Obviously the

plarnLag suggested is erC.:,- suggest' e a d mpt'ehensive or
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er)tnplete, mention must t also he made of strategics to implement sonic,-
'Jr 1.1,44;h: pr:u.'tpics oi;her These strategies for extending the in-
rctc:nee son-liolinguist.1,.. pr':.nc:ples to tile s,:hoolz inv(Y.vo the achievement of

p(P1V01., Occasionally the oclueational system will to "outsiders" for ad-
but to ,assume implementation of that advice on must become, as it were,

a part of the establishment. The ineffectiveness of the major critics of edu-
cation who advocate its complete c-,-erthrow displays a sharp contrast to the
power exerted in the area of consumer rights by Ralph Nader, whose strategy
has been to work more or less loom within the system. The strategy being
suggested here may not be as dramatic as the one generally used by Nader,
for there is considerably less public dissatisfaction about quality education
than there is about faulty manufacturing; but it is closer to his approach than to
out and out revolution.

In addition to the preparation of teachers, linguistics has many things
to offer the education process in the area of teaching materials. If the influ-
ence of language variation in the schools follows the examples set by its prede-
cessors, structural and generative linguistics, we will soon be seeing a spate
of programs labelled the sociolinguistic approach to reading, sociolinguistic
language arts, the sociolinguistic approach to oral language, etc. It would

appear that now is the time to plan the potential usefulness of language variation
to the development of educatifzial materials before the field becomes faddish
and the opportunists swoop n V.r_h still another set of lofty but unrealizable
claims.

It would seem obvious that the impact of linguistics on the development
of materials geared to improve the written compositien of children from various
minority groups would hinge on a number of factorst effe3tive and accurate re-
search, selection of an appropriate vehicle for dissemination, an a3sessment
of the potential public reations s ;ch materials (Will they be tLought to exploit,
single out or degrade the poent:ai, audience?) and a clear estimste of how such
materials might differ from r be similar to materials developed for the non-
target audie:ice. 11:^guist'.:is has already come to grips with some
aspects of these situation:, bcth in the teaching of standard English and in ihe
te.-afling of reading. Al';he)ag,1- cor';r:.versy st':). rages among linguists eon-
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coming whether or not the schools should offer to help speakers of nonstandard
FnIglish or any type (including Vernacular Black Eng7.ish) learn to speak English

according to school norms, all imi:.eations from reSei4rch surveys (Cazden 1969;
Ray's and Taylor 1971; Taylor 1073) show that inincrity communities favor such

actinisition,
One last area in which language variation can play an important role in

education is in the area of evaluation, particularly in standardized testing. The

United States is in a national mood which stresses accountability in education
and this accountability is freqnently determined by measurements such as na-
tionally-normed standardized tests. Such tests frequently ignore expertise
which linguistics can provide in order to offer a more accurate and fair assess-
ment of the child's skills and cognitive abilities. Several specialists in lan-
guage variation are currently at work on such concerns and their work will be of

great assistance to educational evaluation in the future.
To this point we nave stated that the study of variation is good for the

field of linguistics itself and for the field of education. The third area of useful-
ness is one which, though essentially selfish, grows naturally out of the other

two. It deals with oui-very employment and employability.
The interim report of the Manpower Survey conducted for the Linguistic

Society of America by the Center for Applied Linguistics set out to determine
the present and future needs for linguists. The rather discouraging results of
this survey indicate that there will be little or no job market for linguists in
established linguistics departments during the next decade. The report points

out that over 65% of linguists working at colleges and universities teach other
subjects in addition to linguistics. Any increase in demand for linguists during

the next five years is likely to be highest at institutions offering no degree or
concentration in linguistics.

This report coneludes with a series of re Nminendations ranging from
the need to restrict the number of linguists being trained to the broadening of
training programs in order to provide out students with versatility as they ap-
proach the job market. The latter strategy seems most helpful to me for it is

natural outgrowth of recent developments in our field, To restrict the num-
ber of our students, though humane?: motie-a,;ed, is dofeJtest and possibly un-
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ech.inal. ean think of few scholars who are more f:.-,c itf.n1 about their field than

tingu!sts. We can orly ulate what we might he (Icing it we had been forced
rseeond choice and we c,.in only ,\,-oritier tbout enr l';_1,11t. to make that dCCIJion

t'er semeoen else. A more reasonable tac k would be fit its to put our minds to
creating the market, a task which we have hither;::) eensidered demeaning if, in-
deed, we have considered it at all. Yet the study of language variation offers
the best opportunity for providing this versatiUt r to ontr s'ntdents in that the
study of language in realistic centexts necessari:y involves our knowing at least
sorw,:thing about psychology, anthropology, sociology, mathematics and philo-
sophy. With only a small gulp mere, we can also be immediately involved in
education. Foreign language and anthropology departments stin need linguists,
despite our divorce from these fields in recent years. The market in sociology
has been largely untapped, while psychology has developed its own breed of lin-
guistusually a static type. There probably wr,:nit be much of a market for

linguists in math or philosophy departments but the fields of education, English
and speech are certainly ripe for infiltration. The greatest issues tearing these
fields apart today involve the inability of their practitioners to distinguish be-
tween pathological and socially realistic variation in the behavior and language
of children. Likewise, linguists have disgraced themselves in English depart-
ments, offering grammatical theory and Old English str.,:eture to future high
school teachers of English whose major concerns involve problems of
systemic interference and the need to develop stylistic variation and appropriate
switching.

The question will ultimately be asked, n:ts tl-e sacrifice of curriculum
to minors in education or anthropology or French feasit7.e in light of pressures
brought about by the explosion of knowledge in our fie-i.d?tt. That is, can we
trade off technology for such a functional benefit? A brief answer to this ques-
tion might be seen in a similar situation in medical schools today, Recent re-
search in the communication bet.Pe.n-i doctor and patient li=s revealed shocking

evidenee of what happens when a field ignores fn-..ctiort at the expense of tech-
nology. Although 95% of the potential success of med:Ial treatment depends on
obtaining accurate information from the medinal histcey interview, little-or
no attention is given in medieal sci-..sels to the traie!ng of p}-ysicians in inter-
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viewing techniques or the language and culture of pWer.ts from different socio-
ecoomic, racial or ethos tickgrounds. Likewise little or no attention is
pa-id to the dehumanizing proeess of females in 013-GYN settings. The medical
profession is undoubtedly the most secure one of all and even here we are seeing
the beginnings of a consumer rebellion. LinguisLbs does riot now have, and never
has had, security remotely similar to that of medicine. The choice is to refine
the curriculum in such a way that our graduates are versatile enough to be
hireable in several markets or to restrict our enrollmeni:s. I find the latter
alternative elitist, if not unethical

summary this paper has argued that the study of language variation
is our best way of making use of our current natural resources. The study of
language variation is, by definition, an avoidance of the doppleganger effect,
It is well suited to avoiding the dangers of elitism. It has led us to new vistas
in theoretical matters. It makes a good math with current educational con-
cerns and it offers hope for a way out of the increasing sob-market problems
which the discipline is currently facing. If we play our cards right, 'ha're a
little patience and develop a charitable attitude toward the diverse set of ideas
that cross - fertilize and feed the field, we stand a good chance of making progress
unprecedented in the past.



NOTES:

1,4 complete description. of the Norfolk Projec; can be found in "Socio-
linguistic Strategies for Teachers in a Southern Schoo. *stem" (R. Shuy, 1972),
Proceedings of the Third International Congress on Applied Linguistics (Co-
penhagen, in press).

2
Norfolk State University and Old Dominion University, for example,

are offering similar work. Likewise, the University of Virginia Extension
Program is now offering work in educational anthtopology and sociolinguistics.
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